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Lesson 4: Approaches to and Steps in ESP Course Design

Introduction
An approach refers to a collection of correlated assumptions related to  the nature of language teaching and learning. It is based on fundamental principles (axiomatic), outlining the characteristics of the subject matter to be taught. When it comes to designing ESP courses, there are several approaches, each with its own perspective. The following sections outline and explain these various approaches.

1. Language-centred course design
Hutchinson and Waters (1987) describe the Language-centred course design as the simplest and most commonly used approach by English teachers. This method aims to establish a direct link between the analysis of the target situation and the content of the ESP course. The process begins by identifying the learner's target situation, followed by selecting theoretical language frameworks to determine the linguistic features learners need. Based on this analysis, a syllabus is created. Next, materials are designed in alignment with the syllabus, and the final step involves conducting an evaluation to assess the course's effectiveness (Hutchinson & Waters, 1987; Nurpahmi, 2018).
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Figure 1. A language centered approach to course design

2. Skills-centred course design
The Skills-centred course design is a response to both the focus on specific registers of English in ESP and the practical limitations imposed by restricted time and resources. Instead of providing learners with a predefined set of linguistic knowledge, this approach aims to enhance their ability to process information more efficiently. The process begins by analysing the target situation, followed by determining the theoretical views of language and the skills needed to manage that situation, alongside the relevant learning theories. Based on this information, a syllabus is developed. Materials are then created in alignment with the syllabus, and an evaluation is conducted to assess the course’s effectiveness (Nurpahmi, 2018).[image: ]
Figure 2. Skill centered approach

3. Learner-centered approach
The Learner-centred model is grounded in the principle that learning is primarily determined by the learner. While teachers may influence the content that is taught, the actual learning process is controlled by the learner. In this model, learning is viewed as an internal process where learners actively use their existing knowledge and skills to interpret and make sense of new information. The success of this process relies heavily on the learners' prior knowledge, as well as their ability and motivation to engage with and apply what they learn (Nurpahmi, 2018).
The process in the Learner-centred model follows these steps:
· Identifying the learners' needs and prior knowledge,
· Designing a syllabus that allows for flexibility based on learner input,
· Developing materials that encourage active engagement and application of new information,
· Implementing evaluation methods that assess both learner progress and their ability to use the acquired knowledge in practical contexts.
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Figure 3. A learner-centered approach to course design

[bookmark: _Hlk180189999]4. Learning-centred approach
The Learning-centred approach, introduced by Hutchinson and Waters, views learning as a process in which learners actively use their existing knowledge and skills to interpret and integrate new information. This internal process heavily depends on what the learners already know and their motivation to apply it. The approach emphasizes the relationship between the learner and society, where society sets certain expectations (targets), and the learners strive to meet them (Hutchinson & Waters, 1987).
This approach has two key implications:
1. Course Design as a Negotiated Process: The syllabus, materials, methodology, and evaluation procedures are influenced by both the learners' situation (ESP learning context) and the target situation (the real-world application of what they learn).
1. Course Design as a Dynamic Process: Course design does not follow a rigid, linear path. It needs to adapt over time, with feedback mechanisms that respond to changes in learner needs and available resources.
When adopting a learning-centered approach, several additional questions must be considered before determining the course content and methodology:
· What skills need to be taught?
· What are the methodological implications of focusing on one skill?
· How will students react to tasks involving other skills?
· Do the classroom resources support using multiple skills?
· How will learners react to discussing tasks in their mother tongue?
· Will learners' motivation change throughout the course?
· How do students feel about reading as an activity?
These questions are critical in shaping the course design. The feedback gathered from addressing these factors ensures that the course remains flexible and responsive to the evolving needs of learners.
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Figure 4. Learning Centered approach
5. Integrated Approach 
The Integrated Approach combines elements from teacher-centred learning, learner-centered learning, and the learning-centred approach. It operates on the principle that while learners play a crucial role in the learning process, they must be guided by teachers to achieve optimal results. Learning does not solely depend on the learner; the process is most effective when all components of the learning system function well together (Nurpahmi, 2018).
In the context of needs analysis, an integrated approach involves incorporating three components: Present Situation Analysis (PSA), Target Situation Analysis (TSA), and Learning Situation Analysis (LSA). This approach draws from multiple data sources, including stakeholders, learners, teachers, and experts, to gain a holistic understanding of learners’ needs.
The next step in course design is the syllabus, which integrates more than one type of syllabus to create a comprehensive framework for learning. Following this, material development involves combining content material with functional language to ensure learners acquire both subject knowledge and practical language skills.
When teaching ESP, the integrated approach emphasizes a balance between student-centred learning and teacher guidance. Teachers are not the sole source of information, but they play a critical role in facilitating the learning process. The success or failure of the course is determined by both learners and teachers, as effective guidance and engagement are essential.
Finally, evaluation is the concluding step in the course design process. To ensure comprehensive information is gathered, the methods used to collect evaluation data must also be integrated, considering various aspects of learner progress and course effectiveness.
[image: ]
Figure 5. Integrated approach
Conclusion
In summary, designing an ESP course involves a careful selection of approaches, each offering unique insights into how learners acquire language in specific contexts. The Language-centred approach provides a straightforward method by directly linking the target situation with course content, while the Skills-centred approach emphasizes enhancing learners' ability to process information. The Learner-centred approach puts learners at the heart of the learning process, encouraging active engagement with existing knowledge, whereas the Learning-centred approach focuses on the dynamic interplay between learner needs and societal expectations. Lastly, the Integrated approach balances elements of teacher and learner involvement, ensuring that both guidance and autonomy are key components of the learning process. Ultimately, successful ESP course design is flexible, adaptive, and responsive to evolving learner needs, with evaluation playing a crucial role in ensuring its effectiveness.



Practice: 
Task 1: 
1. Choose a Professional Context:
Select a specific field (e.g., English for Medical Purposes, English for Business, or English for Academic Purposes).
2. Identify Learner Needs:
Conduct a brief needs analysis by considering:
· The target situation of the learners (e.g., what types of communication they will engage in).
· The skills and language features they need to develop.
3. Select an Approach:
Decide on which approach (Language-centred, Skills-centred, Learner-centred, Learning-centred, or Integrated) will guide your course design. Justify your choice.
4. Develop a Syllabus:
Create a syllabus outline that includes:
· Course title
· Learning objectives
· Topics to be covered
· Key language features and skills to be taught
5. Design Course Materials:
Outline the types of materials you will develop to support the course. Consider how these materials will align with the selected approach and the needs of the learners.
6. Plan an Evaluation Method:
Describe how you will assess the effectiveness of the course. Consider both formative and summative evaluation strategies.
Task 2: 
How do approaches to ESP course design cater to the specific needs of learners in a professional context? 
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