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Introduction         
Syllabus design is one of the most essential elements on the part of the ESP course developer, in particular selecting the appropriate methodology. The different types of syllabi presented in the literature were an outcome to the development in approaches and theories in language teaching to suit the variety of contexts and situations. 
Hutchinson and Waters (1987) define the term syllabus as “a document that says what will (or at least what should) be learnt. Generally speaking, this document includes the topics covered in a particular subject, which function as a guide for both teachers and students.  The main role that ESP syllabus plays is to break down the mass of knowledge to be learnt into manageable units (p.80).

1. Types of Syllabi
        Robinson (1991), proposed three types of syllabi: Content-based Syllabus, Method-based Syllabus, and Skill-based Syllabus as shown in the figure bellow: 
[image: ]
Figure1. Bases for langage syllabus design (Robinson, 1991,p. 35)

In ESP, syllabi are often categorized into two major approaches:
· Product-Based Syllabuses: Focus on what learners should know by the end of the course.
· Process-Oriented Syllabuses: Emphasize how learners acquire language throughout the course.
1.1.  Product-Based Syllabi
Product-based syllabi prioritize the end result of learning, focusing on specific language forms, structures, and content learners should master. In ESP, the conventional course content is language form, consisting of an ordered set of language items, usually graded by the difficulty of learning. There are several types of product-based syllabi:
A. Content-Based Syllabus (Product Syllabus)
· This type of syllabus is organized around forms, notions, and functions. It can be divided further into topic-based or situation-focused syllabi.
· In a topic-based syllabus, the content is related to students' areas of study or work. This is ideal for ESP courses, where specific content related to a field is taught (e.g., business English or medical English).
· In a situation-focused syllabus, units are organized around specific contexts, such as "At the Post Office" or "At the Doctor's Office," which are common in English for Academic Purposes (EAP).
Advantages: It directly relates to the learners’ specific needs by focusing on relevant content and situations.
Disadvantages: It may limit exposure to language outside the targeted topics or situations.
B. Notional-Functional Syllabus
· This syllabus organizes content based on notions (e.g., concepts of time, space, quantity) and functions (e.g., greeting, asking for information). It’s commonly used in ESP to equip learners with practical communication tools.
Advantages: It addresses real communicative needs and is effective in teaching specific language functions relevant to the learners' professional or academic life.
Disadvantages: It may not cover all grammatical forms in a structured way, leaving gaps in language accuracy.
C. Lexical Syllabus
· A lexical syllabus focuses on vocabulary and the patterns in which words are used. It’s particularly useful for building a working vocabulary that aligns with the learners' field of study or professional needs.
Advantages: It equips learners with essential vocabulary for practical communication in their field.
Disadvantages: It may not give enough attention to grammatical accuracy or complex sentence structures.
1.2. Process-Oriented Syllabi
Process-oriented syllabi emphasize the learning experience, encouraging interaction, critical thinking, and problem-solving. They aim to engage learners in activities that help them develop language skills through practice rather than focusing on the final product. Process-oriented syllabi include:
A. Method-Based Syllabus
· This type is divided into two categories: learning-process and task or procedure-based syllabi.
· A learning-process syllabus focuses on the activities and tasks learners perform during the course, rather than the language products. It encourages continuous learning through collaboration, peer feedback, and reflection.
· A task-based syllabus emphasizes tasks or activities ordered by cognitive difficulty. These tasks are designed to replicate real-life situations, making them particularly effective in ESP contexts.
Advantages: It promotes communicative and cognitive processes and allows for flexibility in how tasks are approached.
Disadvantages: It can be challenging to assess learners' progress since the emphasis is on process, not measurable outcomes.
B. Skill-Based Syllabus
· A skill-based syllabus is organized around the development of specific language skills: listening, reading, writing, and speaking. Sub-skills, such as listening for the main idea or writing persuasive arguments, are also emphasized. In ESP, this type of syllabus is often tailored to the specific professional or academic skills learners need.
Advantages: It systematically develops proficiency in each language skill and can be customized to learners' cognitive levels.
Disadvantages: It can result in isolated skill learning, where the connections between skills and real-world language use aren’t always clear.
2. Choosing the Right Syllabus for ESP
In English for Specific Purposes (ESP), designing a syllabus requires aligning it with the specific needs of the learners. This often involves integrating both product-based and process-oriented elements. For instance, a task-based syllabus may be combined with content-based components to ensure learners acquire essential vocabulary and language structures while engaging in meaningful, real-world tasks.
A common question that arises is: Which syllabus should we choose? The answer isn’t simply about selecting one type but rather deciding which types to prioritize and how to interconnect them. There is no single syllabus suitable for every teaching context, so syllabi are typically blended in various ways to meet both course objectives and the institutional framework (Robinson, 1991). The challenge lies in effectively integrating different types of syllabi into a cohesive teaching program that addresses the students' needs and the goals of the course.
Given the wide range of syllabus types in the literature, another important question is how to choose the right syllabus for language teaching. The best solution is not necessarily to select just one, but to thoughtfully integrate multiple syllabus types into a well-rounded program.
In this regard, Tarey (1988) proposed practical guidelines for syllabus selection and design:
1. Define desired outcomes: Clearly and realistically identify what students should achieve by the end of the instructional program.
2. Rank syllabus types: Based on their potential to achieve the desired outcomes. Multiple rankings may be necessary if the outcomes are complex.
3. Evaluate available resources: Consider expertise in teaching, needs analysis, material production, and teacher training, as well as the availability of resources.
4. Rank syllabi based on resources: Identify which syllabus types are easiest to implement given the available resources.
5. Compare and adjust: Cross-reference the syllabus rankings with resource availability and make adjustments where needed to form a new ranking.
6. Consider teacher and student factors: Reassess the rankings based on the needs and characteristics of both the instructors and the learners.
7. Finalize the ranking: Taking into account all the factors from previous steps, determine the most suitable syllabus types.
8. Select dominant and secondary syllabi: Choose one or two syllabus types as primary and designate one or two as supplementary.
9. Plan for integration: Decide how different syllabus types will be combined and in what proportions.
10. Develop teaching units: Translate the final decisions into concrete teaching units that can be used in the classroom.
Conclusion
Different syllabi serve different purposes, and understanding their distinctions helps in making informed decisions when designing ESP courses:
· Product-based syllabi focus on the end results of language learning, emphasizing forms, notions, functions, and specific content.
· Process-oriented syllabi prioritize how learners engage with the material, focusing on tasks, skills, and interactive learning.
In ESP, the choice of syllabus depends on the communication needs of the learners. A carefully designed syllabus, whether it focuses on language forms, real-world tasks, or specific skills, ensures that learners achieve their language learning goals effectively.

Practice
· Essay Question: Compare and contrast product-based and process-oriented syllabuses in language teaching. Discuss the advantages and disadvantages of each type, and explain how different syllabus types can be applied to meet the needs of learners in an English for Specific Purposes (ESP) context.
· Create a simple syllabus outline for an English course for business presentations using either a product-based or process-oriented approach.
· Analyse the following syllabus and identify its type, participants, and objective: 
Writing for publication by Brian Paltridge
The Writing for publication course is aimed at research students who hope to publish their research. It is a course offered to final-year doctoral students at an Australian university.
Syllabus list for Writing for publication
· 1. Writing for academic journals
· 2. Targeting academic journals
· 3. The shape of journal articles
· 4. Writing workshop I: The introduction
· 5. Writing the literature review
· 6. Writing the methods section
· 7. Writing the results section
· 8. Writing workshop II: The introduction
· 9. Writing the discussion section
· 10. Writing abstracts, titles of journal articles
· 11. Writing workshop III: First full draft
· 12 Responding to reviewers’ reports



Thesis Statement: Both product-based and process-oriented syllabuses play critical roles in language teaching, with product-based syllabuses focusing on specific outcomes and language structures, while process-oriented syllabuses emphasize the learning process and task completion. Each approach offers unique advantages and disadvantages, and their application in an English for Specific Purposes (ESP) context depends on the specific needs of learners, requiring a flexible integration of both types to achieve effective learning outcomes.

Outline:
I. Introduction
· Brief overview of syllabus types in language teaching.
· Definition and purpose of product-based and process-oriented syllabuses.
· Importance of syllabus choice in an ESP context.
· Thesis statement.
II. Product-Based Syllabuses
1. Definition and Key Features
· Focus on specific learning outcomes and language structures.
· Examples: Structural (grammar-based) and situational syllabuses.
2. Advantages
· Clear, measurable objectives.
· Systematic approach to language learning.
· Suitable for learners who need explicit knowledge of language forms.
3. Disadvantages
· Can be rigid and teacher-centered.
· May not foster communicative competence or real-world application.
III. Process-Oriented Syllabuses
1. Definition and Key Features
· Emphasis on how language is learned rather than what is learned.
· Examples: Task-based and skill-based syllabuses.
2. Advantages
· Encourages learner autonomy and interaction.
· Promotes real-world language use and problem-solving.
3. Disadvantages
· Assessment can be difficult.
· May lack clear structure and focus on specific language forms.
IV. Comparing and Contrasting Product-Based and Process-Oriented Syllabuses
· Differences in focus: Outcomes vs. learning process.
· Teaching methods: Teacher-centered vs. learner-centered.
· Application to various contexts: Classroom structure, learner needs, and assessment approaches.
V. Application in ESP Context
1. Learner Needs in ESP
· Importance of aligning syllabuses with specific learner goals in professional fields.
2. Integrating Syllabus Types
· Examples of combining product-based and process-oriented syllabuses to meet specific needs in ESP.
· Balancing structure (grammar, vocabulary) with real-world tasks (e.g., writing reports, conducting meetings).
3. Practical Applications
· Case studies or examples of how ESP courses use a combination of both approaches to achieve language proficiency.
VI. Conclusion
· Summary of key points.
· Restate the importance of selecting and integrating syllabus types in language teaching.
· Final thoughts on the flexibility required to meet ESP learners' needs.
2. syllabus outline for an English for Business Presentations course using a process-oriented approach. This syllabus emphasizes tasks and skills development through real-world practice, focusing on how learners can apply language in practical settings.

Course Title: English for Business Presentations
Approach: Process-Oriented
Course Duration: 8 weeks

Week 1: Introduction to Business Presentations
· Objective: Familiarize learners with key aspects of effective business presentations.
· Task: Analyze a sample business presentation.
· Activities:
· Group discussion: What makes a presentation effective?
· Task: Identify the structure and language used in a professional business presentation.
· Assignment: Write a brief outline of a business presentation.

Week 2: Organizing a Business Presentation
· Objective: Teach learners how to structure a presentation logically.
· Task: Organize the components of a presentation (introduction, body, conclusion).
· Activities:
· Mini-lecture: Organizing content for clarity and impact.
· Task: Create an outline for a business presentation on a chosen topic.
· Peer feedback session.

Week 3: Effective Introductions and Closings
· Objective: Learn how to engage the audience from the start and leave a lasting impression.
· Task: Create an engaging introduction and a strong closing for a presentation.
· Activities:
· Analyze successful introductions and closings from business presentations.
· Task: Prepare and deliver the opening and closing of a mock business presentation.

Week 4: Presenting Visuals and Data
· Objective: Develop skills in explaining and interpreting visuals and data.
· Task: Present business data using charts, graphs, and visuals.
· Activities:
· Workshop: Language for presenting data and visuals.
· Task: Create and explain a slide with business data.
· In-class presentation and peer feedback.

Week 5: Handling Audience Questions
· Objective: Build confidence in managing audience questions effectively.
· Task: Engage in a Q&A session following a presentation.
· Activities:
· Role-play: Presenters and audience practice asking and answering questions.
· Task: Deliver a brief presentation and handle questions from peers.

Week 6: Non-Verbal Communication in Presentations
· Objective: Improve non-verbal communication skills in a business setting.
· Task: Focus on body language, eye contact, and voice modulation.
· Activities:
· Video analysis: Watch and critique presentations with a focus on non-verbal cues.
· Task: Deliver part of a presentation while paying attention to non-verbal communication.

Week 7: Full Business Presentation Practice
· Objective: Combine all skills learned and deliver a complete business presentation.
· Task: Prepare and deliver a full business presentation.
· Activities:
· Presentation practice: Each student delivers their full presentation to the class.
· Peer and instructor feedback.

Week 8: Final Presentation and Feedback
· Objective: Final assessment of presentation skills.
· Task: Deliver a final, polished business presentation.
· Activities:
· Final presentation delivery.
· Class feedback and individual performance review.

Assessment:
· Class participation and peer feedback: 20%
· Weekly presentation tasks: 40%
· Final presentation: 40%

This process-oriented approach encourages active engagement with each stage of creating and delivering a business presentation, allowing learners to develop skills gradually through practice and feedback.
3. Analysis of the Syllabus: "Writing for Publication" by Brian Paltridge
1. Type of Syllabus: This syllabus is a content-based syllabus with elements of task-based learning. It focuses on specific content related to academic writing for publication, which is tailored to the needs of research students. The content is organized into distinct modules that target different parts of writing a research paper (e.g., journal articles, literature review, methods, results, etc.). Additionally, practical tasks (workshops) are integrated throughout the syllabus to apply the knowledge students gain, making it task-based in its approach as well.
2. Participants: The course is designed for final-year doctoral students who aim to publish their research. This includes both native English speakers and non-native English speakers studying at an Australian university. These students are in the final stage of their Ph.D. programs, making them an advanced academic audience with a clear need for publication skills to further their academic careers.
3. Objective: The main objective of this course is to equip doctoral students with the necessary skills to publish their research in academic journals. The course aims to help students:
· Understand the structure and requirements of academic articles.
· Develop practical writing skills for each section of a research paper (introduction, literature review, methods, results, etc.).
· Learn how to target suitable journals for publication.
· Improve their ability to respond to peer review feedback and refine their work for publication.
This syllabus ensures that students not only gain theoretical knowledge but also practice and refine their writing skills through a series of structured workshops.
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